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CHAPTER I

INTRODUCTION AND STATEMENT OF PURPOSE

The purpose of this project is to examine the
literature available for children on the topic of Latin
American culture, past and present, and to put it into a
handbook format for the use of teachers K-3.
This project also will examine the research that has
been conducted on teaching multi-cultural literature in the
early childhood and early elementary years which supports
the premise that multi-cultural literature helps students to
develop an appreciation and understanding of other cultures'
similarities and respect for their differences.
This project will include the following areas in the
handbook guide:
I.

Concept Map, showing four areas from Hispanic

literature: Traditional literature from Mayas, Aztecs, and
Incas; folk tales that reflect interaction with other
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cultures; contemporary Hispanic literature, and non-fiction
that provides a historical perspective;
II.

Annotated bibliography of literature;

III. Comparisons of trends, values, and beliefs in
literature;
IV. Procedures for implementing a unit on Hispanic
literature;
V. Activities and suggestions to accompany
literature;
VI. Sharing activities completed with a larger
community, and evaluation.
DELIMITED:

Because of the author's background, having

traveled abroad and having lived overseas, the concept of
multi-cultural education is pertinent.

At the present time

the researcher is teaching at the Atlanta International
School in Atlanta, Georgia, as a kindergarten teacher, and
has the opportunity daily to work with children and faculty
from all over the world.

THE PROBLEM
According to Samuel P. Huntington, a noted Harvard
political scientist, world politics is entering a new phase
Huntington proposes a new hypothesis:
that the fundamental source of conflict in
this new world will not be primarily
ideological or primarily economic. The great
divisions among humankind and the dominating
source of conflict will be cultural (Huntington,
1993) .
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He believes the old world divisions of First, Second, and
Third World nations are now meaningless and that the new
terms deal with culture and civilization.

Huntington

defines a civilization as a cultural entity —

villages,

regions, ethnic groups, nationalities, and religious groups.
He states the civilization to which one belongs is the
broadest level of identification which one intensely
identifies.

He continues:

Civilization identity will be increasingly
important in the future, and the world will
be shaped in large measure by the interactions
among seven or eight major civilizations.
These include Western (North American and
European), Confucian, Japanese, Islamic,
Hindu, Slavic-Orthodox, Latin American, and
possibly African civilization. The most
important conflicts of the future will occur
along the cultural fault lines separating these
civilizations one from another.
Huntington says people of different civilizations have
different views on the relations between God and man, the
individual and the group, the citizen and the state, parents
and children, husband and wife, as well as differing views
of the relative importance of rights and responsibilities,
liberty and authority, and equality and hierarchy.

He

states these differences are the product of centuries and
will not soon disappear.

Despite Huntington's reassurance

that differences do not need to mean conflict and conflict
does not nded to mean violence, history tells a different
story.
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He continues:
...as people define their identity in ethnic
and religious terms, they are likely to see
an 'us' versus 'them' relation existing
between themselves and people of different
ethnicity and religion.
He concludes with his implications for the West:
The West will increasingly have to accommodate
these non-Western, modern civilizations whose
power approaches that of the West but whose
values and interests differ significantly.
It will require the West to develop a more
profound understanding of the basic religious
and philosophical assumptions underlying other
civilizations. It will require an effort to
identify commonality between Western and other
civilizations. For the relevant future...there
will be a world of different civilizations each
of which will have to learn to coexist with the
others.
Learning to coexist with others...
through developing an understanding of our
literary heritage whether it is European,
African, native American, Hispanic, or Asian
is one of the most important tasks for educators
(Norton, 1990).
It may seen naive or simplistic to expect literature to
have an effect profound enough to evoke change in the way
children perceive differences in people.

However, according

to Camarata (1991):
Stories affect us in much the same way that
exposure to any other art form does. Children
may grasp the essence but not the meat...But
if a story has made an impression it often
provides a context to which they can refer
back at any point later in life. Images held
in reserve suddenly spring to the fore when
needed, becoming like pieces of the puzzle that
fill in the gaps to form a more complete
picture of knowledge and understanding.
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Norton (1991) lists these nine points as positive
outcomes for the use of multi-cultural literature in the
classroom:
1) Students learn to understand and to appreciate a
literary heritage that comes from many diverse backgrounds.
2) Students discover the values and beliefs of people
in the past through folk tales, fables, myths, and legends.
3) Students discover the themes and values that
continue to be important to people by recognizing threads
that are woven into the literature of past and present.
4) Students develop social sensitivity to the needs of
others and recognize similarities and differences with
themselves.
5) Students learn to appreciate artistic contributions
of people from many cultural backgrounds.
6) Students develop their understanding of geography
and natural history.
7) Students increase their understanding of historical
and sociological change.
8) Students broaden their appreciation for literary
techniques used by authors of different cultural
backgrounds.
9) Students improve their reading, writing, and
thinking abilities.
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NEED FOR THE HANDBOOK

The need for a handbook that outlines a method for
introducing multi-cultural literature in a meaningful way is
apparent by what is available in the literature.

Articles

and multi-cultural curricula that are addressed to early
childhood teachers (described by Louise Derman-Sparks (1992)
in Young Children) typically are condescending.

She

admonishes teachers for using what she calls the "tourist
approach," visiting another culture for a unit of activity,
focusing on the exotic differences between cultures,
focusing on holidays rather than daily problems and
experiences, and then returning to regular daily activities
that only reflect the dominant culture.

These articles seem

to be aimed at those teachers that Derman-Sparks perceives
to be less sophisticated and uninformed.
There is a consensus in the literature that supports
the compelling evidence to start with the very young in
order to influence a child's basic racial and cultural
attitudes (Ramsey, 1992).

Research on children's behavior

indicates that racial and/or ethnic identity is formed
almost as early as gender identity at around age three or
four (Emihovich, 1998).

But the research also shows that

children do not internalize the meanings of being a member
of a particular group until much later.
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DEFINITION OF TERMS

Multi-cultural Literature:

Stories that reflect the

unique characteristics of any ethnic community.

They must

reflect elements of the universal, so that anyone, anywhere,
can read the story, and be familiar with it.
Hispanic Literature: Multi-cultural stories that
reflect the diversity of the Spanish speaking community
throughout the Americas.
Folk Tales:
fiction.

"Prose narratives which are regarded as

They are not considered as dogma or history, they

may or may not have happened, and they are not taken
seriously."

They contain common narrative motifs —

such as

supernatural adversaries, supernatural helpers, magic, and
marvels, tasks, and quests —

and common themes such as

reward of good and punishment of evil (Norton, 1991).
Myths:

"Prose narratives which in the society in which

they are told are considered to be truthful accounts of what
happened in the remote past.

They are accepted on faith;

they are taught to be cited as authority in answer to
ignorance, doubt, or disbelief.

Myths are the embodiment of

dogma; they are usually sacred; and they are often
associated with theology and ritual."

Myths account for the

origin of the world and humans, for every day natural
phenomena such as thunder and lightning and for human
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emotions and experiences such as love and death (Norton,
1991).
Legends;

"Prose narratives, like myths, are regarded

as true by the narrator and his audience but they are set in
a period considered less remote, when the world was much as
it is today.

Legends are more often secular than sacred and

their principal characters are human" (Norton, 1991).

Assumptions

It is assumed that the movement of people from one
country to another will continue, and that the need for
understanding and tolerance of other cultures will be
necessary.

Limitations

This handbook is intended for use in grades K-3.

The

area of study would include all academic areas as well as
the humanities.

The setting could be any public or private

elementary school.

CHAPTER II

REVIEW OF LITERATURE

Norton believes that the study of another culture's
literature should be approached in five phases.

She

recommends studying traditional fables, myths, and folk
tales in Phase I; narrowing the focus to traditional tales
from only one area in Phase II; proceeding to
autobiographies, biographies, and historical non-fiction in
Phase III; then to historical fiction in Phase IV; and
concluding with contemporary fiction, biography, and poetry
in Phase V.

Her research points to the value of using a

"phased" model for multi-cultural literature because without
an introduction to the mythology —
folk tales of the people —

the fables, legends, and

there could be little

understanding of the beliefs and values the people hold.
Without an understanding of a culture's contact with other
peoples, it would be difficult at best to understand their
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contemporary literature, or to recognize the continuity of
their beliefs and values from ancient times to the present.
Norton recommends using a five phase model wherever the
bibliography can sustain it for studying multi-cultural
literature (Norton, 1990).

Although there are increasingly

better books with main characters of Hispanic descent and
heritage, there are too few to sustain Norton's five phase
model in a bibliography for young children.

Therefore, this

model has been modified to focus on four phases that are
appropriate for grades K-3.

Some publishers, such as

Children's Book Press in California, have increased the
quality of children's literature about the Hispanic
community for kindergarten through the primary age group,
but the list is still deficient, especialy under the
categories of biographies and poetry.

The non-fiction

choices for books of an historical or cultural nature for
young children are also scarce.

See Table 1.

An Adaption Using Norton's Five-Phase Model

Phase I. Traditional Literature; Aztec and Mayan folklore
and Poetry
A.

Share and discuss tales (folk tales, myths,
legends);

B.

Identify commonalities and story types;
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C.

Summarize the generalizations about Hispanic
folklore;
1.

Why tales?

2.

Creation stories

3.

Family drama, etc.

Phase II.

Narrow Selections to Newer Hispanic Folk Tales

That Reflect Interactions With Other Cultures
A.

Traditional myths and other types compared
with Phase I;

B.

Analyze and identify values, beliefs, and
themes of the tales of one region;
1.

Christian/Indian tales;

2.

Trickster;

3.

Greek/Roman tales;

4.

Western European (Spain).

Phase III.

Nonfiction Literature that Provides Historical

Perspective
A.

Analyze values, beliefs, and themes identified
in traditional literature;

B.

Compare information in historical documents
with biographies;
1.

Geographical;

2.

Historical;

3.

Cultural.
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Phase IV.

Contemporary Hispanic Literature (Fiction,

Biography, or Poetry)
A.

Analyze inclusion of beliefs/values identified
in traditional literature;

B.

Analyze characterization and conflicts;

C.

Analyze themes (threads across the literature);
1.

Poetry;

2.

Biography;

3.

Fiction.
See Table 1 - Concept Map
Tales From Hispanic Literature

Tales from Hispanic Literature
Table 1

GJ

CHAPTER III

PROCEDURES FOR IMPLEMENTING THE STUDY

The researcher proposes the following scenario as a
means of how this thematic unit might work in a classroom.
The unit on Hispanic children's literature could develop in
relation to some real life occurrence, such as carnival time
(Lent, before Easter) to make it more relevant.
A letter could be sent home to parents explaining the
next area of study, and enlisting their support in sharing
any artifacts, such as clothing, dolls, maps, pictures,
pottery, tools, a piece of produce, an example of music, or
anything that would be representative of Latin American
culture.
In this letter, the teacher might also explain to
parents that their child might need a little extra help from
home on special projects for school.

For example, the child

may need to bring in a special item, such as a big piece of
cardboard, or a shoebox; or the child might need help
14
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gathering some special piece of information from the
library.
Once these items have been collected, and brought in
and discussed in a show and tell format, the students could
be asked to tell what they alrady knew about Latin America.
For example, they might say, "People speak Spanish there,"
or "There are jungles there."
on chart paper.

These could be written out

Next, children could be asked to generate

some questions about things in which they are interested,
and want to know more.
Display the artifacts brought in by the students,
ensuring the safety of any delicate items, and prepare the
room for a motivating introduction.

At this time, the class

library should be stocked with fiction and non-fiction
books, from mythology to contemporary literature.
In addition, the classroom could be transformed into a
Guatemalan jungle, complete with animals and an ancient
Mayan temple.

This could happen during a free choice time

and would take several days to complete.

Some children

could be painting life-size howler monkeys, macaws, or
quetzal birds to be stuffed with paper and stapled to make
them have the appearance of a 3-D animal.

Other children

could be designing the palm trees for the jungle, by
wrapping carpet rolls the height of the classroom ceiling
with brown butcher paper, wider at the bottom, and narrower
at the top, to simulate palm tree trunks.

Palm fronds could
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be fashioned by cutting green fronds from two layers of
rolled craft paper.

By applying a coating of thinned Elmers

Glue between the layers, and letting them dry, a stiffer
leaf results.

These could be stapled to the trunks and

wired to the ceiling by the teacher, after school.
animals could be stapled as well.

The

The third group of

children could use 12 boxes of the same size to make a model
of a Mayan pyramid.

Using as resources, books such as Mayan

Designs, the boxes could be painted and decorated with Mayan
motifs.

Shells, copper paper, spotted fake fur and feathers

could be added for extra decorations.

While all of this

activity is progressing, environmental sounds of the jungle
could be played to set the proper atmosphere.
Once the stage is set, the children should be highly
motivated to be creative and to participate in the projects
with enthusiasm.
Each Monday, five books with project ideas relating to
the thematic unit could be previewed during group story
time.

Children would listen to and discuss the day's story.

Then they could choose one to two activities to work on for
the week, depending on interest and level of involvement.
The teacher would make available to the children the
materials she feels they might need for these projects, set
up at five different centers.

(Examples and steps on a

chart of each step could explain how to complete them.)
From Tuesday through Friday, the children could continue to
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work on these projects during their free choice time.
During the unit, the children could keep a journal of what
they were learning from the stories and their projects by
drawing pictures of them and using inventive spelling to
describe what they were working on.

A portfolio of their

work could be evaluated by the teacher at the unit's end.
As a culminating activity, the children could stage a
fiesta to demonstrate to parents and other classes what they
learned about Hispanic culture and literature.

Booths could

be set up to display each country's contribution to Latin
American culture.

Children's work could be displayed at

these booths according to the country it represented.
The following is an annotated bibliography of
recommended children's literature for this unit of study.

Tales From Hispanic Literature

I.

Traditional Literature —

Maya, Aztec, Inca

A.

Creation Myths

1.

The Creation of the Sun and the Moon —

B. Tavern.

When the world was young, a courageous Indian prevented the
extinction of the sun by evil spirits.

His son created a

lesser sun for night, the moon, so that man would not fear
the darkness.
2.

Llama and the Great Flood —

Ellen Alexander.

Llama warns his master of a great flood.

The master and his

18
family along with many pairs of animals are spared on the
top of the highest mountain in the Andes.

The world is

created again from those who survived.
3.

The Hungry Woman —

John Bierhorst.

A creation

story that describes how the Aztecs thought the world was
formed.

The spirits took a woman covered with mouths and

submerged her under water.

She broke in half and they made

grass and flowers, mountains, and forests from her.
other half they used for the sky.

The

The world goes through

the birth and death of five suns.
4.

How We Came to the Fifth World —

Harriet Rohmer.

Another Aztec legend which describes how the four elements
of the natural world —

water, air, fire, and earth —

were

called upon to destroy the evil in the past world and to
start anew.

B.

"Why Tales

1.

Why the Wind God Wept —

Eve Titus.

An original

story from Mexico which tells why the wind god was unhappy
with the temple built for him and how a poet learned the
reason and the solution to the problem.
2.

Moon Rope —

Lois Ehlert.

Explains the Peruvian

folk tale why the mole only comes out at night and how the
moon got its face.
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3.

Why There is No Arguing in Heaven —

Lattimore.

Deborah Nourse

This Mayan tale relates how the maize god

planted seeds to create man.

Other attempts by the Moon

goddess and the Lizard House had failed and ended in
argument.
4.

The Cuckoo's Reward —

Daisy Kouzel.

This Mayan

legend tells how the once exotic colored cuckoo is now a
plain dull looking bird.

It is because she courageously

saved seeds of the plants from a forest fire.

Her reward

was that other birds promised to watch over and hatch her
eggs from then on.
5.

Feathers Like a Rainbow —

Flora, Castana Ferreira.

This Amazon tale relates how the once dull birds stole their
beautiful colors from the bowl of the hummingbird who
collected them each day from the flowers as she drank their
nectar.
6.

Why Corn is Golden —

Vivien Blackmore.

Once,

according to this Mexican tale, there was a greedy man who
wanted to see where the sun lived so he could get gold.

He

tried to steal what he had found from the sun rays but he
turned into a buzzard and could not carry it.

The sun rays

poured the gold onto the roots of corn plants, turning the
corn to gold.
buzzard's wife.

The rest of the gold they gave to the
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C.

Other Folk Tales: Supernatural, Fables, Humorous

Magic, Wonder Tales, Realistic Tales, Family Drama
1.

The Monkey's Haircut —

John Bierhorst.

This

nonsensical, humorous story is so absurd, yet it is
believeable.

The clever, smart-alecky monkey gets his just

desserts.
2.

The Old Lady Who Ate People —

Francisco Hinojosa.

In this old Mexican tale, a smelly, ugly, evil woman who
terrifies people and animals lures innocent travelers to her
cave and eats them as a metamorphisized creature.

Another

witch, a man of stone, lures her to eat him and destroys her
instead.
3.

The Time Before Dreams —

Stefan Czernecki.

In

this Central American tale, the villagers want the animals'
gift of dreams.
wish.

The shaman promises the villagers their

He is granted the wish by a moth who asks for a favor

in return.

He wants the shaman to produce a Master of the

Forest, which the shaman does by making it the jaguar.

The

villagers get their dreams but the next morning they realize
they can no longer communicate with the animals.

They then

long for the time before dreams.
4.

The Flame of Peace —

Deborah Nourse Lattimore.

In

this Aztec tale, a boy's courage and bravery allows him to
bring back the magic flame of peace from Lord Morning Star's
temple to help men live as brothers in the Aztec land.
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5.

Rain Player —

David Wisniewski.

of Mayan origin by the author.

An original tale

A boy challenges ancient

Mayan beliefs that fate is divinely decreed and wins a Mayan
game called pok-a-tok against Chac the rain god.
6.

Atariba and Niquayona —

Harriet Rohmer.

This is

an ancient story of a boy from the Laino people of Puerto
Rico who helps save the life of a sick friend by obtaining a
certan tree's fruits.

Magical parts of nature aid him on

his journey.

II. New Hispanic Folk Tales That Reflect Interactions With
Other Cultures
A.

Christianity

1.

Pedro and the Padre —

Verna Aardema.

In this

Mexican tale, a lazy son is pushed by his father out into
the world to find work.

His old habits resurface and he

gets into trouble by lying.

A trusty padre encourages him

to redeem himself through honesty and work.
2.

The Lady of Guadalupe —

Tomie de Paola. Wearing an

Aztec princess gown, the mother of God appears to Juan
Diego, a poor farmer.

She wants him to tell the bishop to

build a church in her honor.

She gives Juan a cloth with an

image of herself on it so that the bishop understands.
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B.

Aesop's Fables, Trickster Tales, Greek/Roman Myths

1.

Doctor Coyote, A Native American Aesop's Fable --

John Bierhorst.

These tales were adapted from Aesop's

Fables and made their way to Mexico in the 16th century.
They were adapted by an Aztec Indian scribe into Native
American tales using a coyote as the trickster.
2.
Souza.

Brother Anansi and the Cattle Ranch —

James de

This Nicaraguan tale blends African and Caribbean

folk tales with Central American animals and landscape.
Brother Anansi is a spider but Brother Tiger is a jaguar, a
Central American animal, in this traditional trickster tale.
3.

Mother Scorpion Country —

Harriet Rohmer.

This

tragic Nicaraguan tale of two lovers separated by the death
of one reflects on the nature of life and death.

A

compassionate matriarchal figure, Mother Scorpion, helps the
lovers work out their problems.

C.

Outside World —

Western Traders, Capitalists

1.

The Invisible Hunters —

Harriet Rohmer.

This is a

Spanish-Nicaraguan tale of the indigenous Miskito Indian
tribe.

To please powerful western traders, they go against

their own god and the magic vine that helps them become
excellent hunters.

It is a very sad testimony to the

outside influences on Indian culture.
2.

Magic Dogs of the Volcanos —

Manlio Argueta.

beautifully illustrated Salvadoran tale is about the

This
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cadejos, "the magic dogs," who the Salvadorans believes
protected them from harm, danger, and misfortune.

The land

owners (capitalists) believed the cadejos made the people
lazy and not want to work hard.

The cadejos, who also were

believed to be the great, great grandchildren of the
volcanos, were saved by the grandparent volcanos.

The

cadejos now live on the volcanos and the land owners were
forced to leave El Salvador.
3.

The Rainbow Colored Horse —

Pura Belpre.

This old

Puerto Rican tale is about a young man who secures his bride
by performing a task with the aid of a magic horse much to
the chagrin of his two older, lazy brothers who are also
trying to win the honor.

Ill. Non-fiction Literature That Provides Historical
Perspective

A.

Historical

1.

The Mava A New True Book, Patricia C. McKissack.

This book discusses the people, customs, religion, etc., of
the Mayans, past and present, in words and pictures.
2.

The Inca A New True Book, Patricia C. McKissack.

This book discusses the Incas, their government, farming,
religion, highways, and arts and sciences.

It looks at the

people, past and present, in words and pictures.
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3.
McKissack.

Aztec Indians A New True book, Patricia C.
This book examines the Aztecs, their religion,

language, calendar, everyday life, and their arts and
sciences.

Using drawings, photographs, and examples of

their art work, it looks at the effects of the Spanish
conquests.
4.

The Aztecs. Francis F. Berdan.

This book examines

the culture and history of the Aztec Indians.

It uses maps,

drawings from original codices, and photos of art work.
5.

Everyday Life of the Aztecs. Warwick Bray.

This

book focuses on the people and speaks about family life,
city life, country life, working life, religious life, and
war.

Through Codex drawings, the life of the Aztecs becomes

clear.
6.
Bateman.

Great Civilizations Aztecs and Incas. Penny
Through artists' renditions, the society of the

Aztecs and Incas becomes more realistic in this non-fiction
book.
7.

Pyramid of the Sun Pyramid of the Moon.

Everett Fisher.

Leonard

This beautifully told and dramatically

illustrated book explores the Valley of Mexico History from
the Toltecs to the Aztecs to the Europeans.

B.

Cultural —

Festivals, Art, History of Mythology

1.

The Mythology of South America. John Bierhorst.

These adult texts decipher the variants in folk tales of
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different regions of South America.

A few motifs typical of

South American folklore are:

2.

a.

Man created from seeds;

b.

Sun gods;

c.

Twin gods;

d.

Mother of the gods;

e.

Man in the moon;

f.

World flood;

g.

Theft of light/fire

h.

Culture hero as trickster

The Mythology of North America. John Bierhorst.

The first in the series of books on mythology of the New
World, this text examines the variants in folk tales of
North America.

Some motifs typical of North American

folklore are:
a.

The Emergence —

the first, second, third,

fourth, and fifth worlds;
b.

The Orpheus Tale —

A husband journeys to be

with his wife in the after life;
c.

Theft of the Sun;

d.

Earth Diver —

e.

The Flood;

f.

Bird Nester —

Makes earth from mud under

water;

have woman both desire
g.

Trickster tales

Father sends son away so he can
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3.

South American Mythology, Harold Osborne.

This

book uses photographs of art work to look at the mythology
of the South American people as an anthropologist might.
4.

Coloring book of Incas, Aztecs, Mayans.

Drawings

reproduced from codices, fragments of pottery, and stella of
gods, dancers, warriors, etc.
5.

Life in Ancient Mexico Coloring Book. John Green.

Artist renditions of early life scenes with minimal text.
6.

Maya Designs. Wilson G. Turner.

Drawings of Mayan

art work from assorted authentic sources.
7.

Designs From Pre-Colombian Mexico. Jorge Encisco.

contains 300 illustrations of "malacate" designs from clay
spindle whorls.

The designs are incised with either

abstract, people, animal, or plant designs.
8.

Pinatas and Flowers Holidays of the Americas in

English/Spanish. Lila Perl.

Eight holidays are explained.

Some are celebrated by both English and Spanish speaking
people.

Others are celebrated only by Spanish speakers.

C.

Geographical

1.

Take a Trip to Central America. Keith Lye.

Central America is described in text and pictures.
2.

Take a Trip to Mexico. Keith Lye.

Mexico is

examined in text, maps, and pictures.
3.

Honduras in Pictures. Ken Weddle.

on the country with minimal text.

A photo essay
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4. Guatemala in Pictures. James Nach.

A photo essay

on Guatemala.

IV.

Contemporary Hispanic Literature

A.

Prose

1.

Hill of Fire. Thomas P. Lewis.

In 1943, in Mexico

a huge volcano was born in the field of a farmer.

The

farmer, his family, and the rest of the brave and proud
villagers survived.
2.

The Most Beautiful Place in the World. Ann Cameron

A very touching story about a little boy who grows up with
his wonderful grandmother.

The values of hard work, a joy

of learning, and an appreciation for a loving environment
are portrayed against the back drop of Guatemala.
3.

Uncle Nacho's Hat. Harriet Rohmer.

loving story about a family in Nicaragua.

This is a
The niece of

Uncle Nacho is a very intelligent and perceptive child who
gives youthful advice to her uncle about how to look at his
new hat in a different way.
4.

Mexicali Soup, Kathryn Hitte.

A humorous story

about adapting to life in the United States.

A mother

teachers her family a lesson by serving them a very bland
soup at their request.

The soup acts as a metaphor for

losing too much of one's tradition and heritage when coming
to live in the United States.
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5.

Mv Aunt Otilia's Spirits. Richard Garcia.

A

humorous Puerto Rican tale about an aunt whose bones leave
her fractured body every night and fly through the closed
window to haunt the land.

According to the author's

comments, the supernatural still played a natural part in
his real family life.
6.

Nine Days to Christmas. Marie Hall Ets.

A

beautiful Mexican story about a little 5-year-old girl's
first posada.

She chooses a star pinata for the posada but

loves it so much, she can not bear the thought of having it
broken.

When it breaks, she hears a voice that tells her

that her star has flown up into the sky and become real.
7.

Three Stalks of Corn. Leo Politi.

A charming story

of a little girl growing up with her grandmother in a
Mexcian neighborhood in California.

The grandmother relates

the legends of her ancient ancestors to the little girl and
the importance of corn to their culture.
8.

Family Pictures, Carmen Lomas Garza.

The pictures

and text in this beautiful little book are all from memories
that Ms. Garza experienced growing up in Kingsville, Texas,
along the Mexican border.

In the page called "Healer," one

can see the meshing of early cultures, Christianity, and
modern medicine.

29
B.

Biography

1.

Diego. Jeannette Winter.

This is an inspiring

story about the great Mexican artist Diego Rivera.
one of two twins born to Mexican parents.

He was

One of the twins

died and Diego was sent to a healer in the country.

He

absorbed all the beauty from everything he saw and used it
in his later life, painting the murals of the people of
Mexico.

C.

Poetry

1.

Tortillitas Para Mama. Margot C. Griego.

These

simple and charming nursery rhymes were collected from
Spanish communities in the Americas.
2.

Arroz Con Leche. Lulu Delacre.

These Latin

American songs, games, and rhymes were mostly inherited from
Spain and adapted by local Hispanic countries.
from Mexico, Puerto Rico, or Argentina.

They come

CHAPTER IV

COMPARISONS OF TRENDS, VALUES, AND
BELIEFS IN THE LITERATURE

In Joseph Campbell's The Power of Myth, he states that
America has no ethos —

defined as the fundamental character

or spirit of a culture —

the underlying sentiment that

informs the beliefs, customs, or practices of a group,
society or period.

He feels this has occurred because we

have many kinds of people from diverse backgrounds living
together.

He says that consequently lawyers and law hold

our society together.

He feels that the learning done in

schools is more about information and technology, rather
than stories about the wisdom of life.

For this type of

learning, Campbell believes in the "power of myth."

He

recalls that as a child growing up as a Roman Catholic, he
was fascinated by his visits to see Buffalo Bill at Madison
Square Garden.

These shows spiked his interest in Native

Americans and he began to read the myths of the Indians.
30

It

31
was not long before he was discovering the universality of
myths, making connections between the Indian tales and what
the nuns were teaching him at school, including creation,
death, resurrection, ascension into heaven and virgin
births.

It was so exciting to him that he embarked on his

life-long interest in comparative mythology.
Noting that the United States now has such a diverse
culture where the old idea of the "melting pot," or
acculturation is no longer applicable, a Newsweek magazine
poll in August, 1993, indicates that the study of the
cultural traits and social patterns of other people is
crucial.

Myths form the basis for our methods.

They teach

us to recognize what a wonder we are and what a wonder the
universe is.

They also teach us the mysteries of the cosmos

that even the most brilliant scientists can not understand.
They teach us about the social order —

that for instance

monogamy or polygamy are both okay depending on where you
are.

And finally, they teach us how to live a human life

under any circumstances (Campbell, 1988).
The academic community concurs with Campbell's beliefs
in the importance of teaching myths.

Familiarity with myths

and folk tales provide children with a background knowledge
of the universality of stories and cultures.

Every culture

has a tradition of folk literature and the striking
similarities among the tales are apparent (Western, 1980).
Folk tales and myths demonstrate the universal questions and
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fears that cultures all over the world explore in their
literature (Diakivo, 1990).

They affirm the powerful need

of all people to tell stories.
The premise that children's literature can be a powerful
device for gaining understanding of others is also well
documented in the literature (Diakivo, 1990; Norton, 1990).
Upon examining the bibliography on Hispanic children's
literature, certain generalizations become apparent
concerning their myths and folklore.

There are many stories

with the themes of the origins of the first people and the
beginnings of animals, birds, fish, and plants.

There are

also stories concerning the separation of day and night and
the formation of heavenly bodies.
stories about the gods.

Also, there are many

There is a creator god, sun god,

moon goddess, lizard god, maize god, and rain god, to name a
few.
There are stories that deal with spirits, the slaying
of supernatural beings, and stories about the art of
healing.
Some personal values that are apparent in the stories
include cleverness, wit, courage, strength, self-sacrifice,
and beauty.

For instance, in the Rain Maker, the

protagonist uses his cleverness to devise a plan to defeat
Chac the Rain God in a game.

In The Flame of Peace, the

main character travels beyond the city gates past nine evil
demons of darkness to obtain a flame from Lord Morning Star
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using his wit to procure it.

Self-sacrifice for the good of

others is a popular value seen in many stories, including
The Cuckoo's Reward where the beautiful bird sacrifices her
colorful feathers in a fire to save others, or in The
Creation of the Sun and the Moon, in which the protagonist
agrees to give up his life and become immortal in order to
form a new sun for his people.
Some unfavorable human qualities exhibited in the tales
are laziness, greed, envy, and vanity.

For example, in the

tale "Buzzard Man," one of the stories in the collection
called The Monkey's Haircut, a man who is lazy wants to
trade places with a buzzard so he can fly to the sun and
discover how to steal the gold rays.

In the story The

Invisible Hunters, greed is what makes the good hunters turn
against the good spirit Dar and their own people.

The

traders convince the hunters to demand money for the food
they hunt, instead of giving it away for free.

Envy is

looked upon unfavorably in "The Bird Bride," another story
in The Monkey's Haircut.

Two older brothers are jealous of

the youngest who succeeds in winning the bride and his
father's house.

They do not succeed in harming him and run

away full of shame.
There are many animals that appear in the stories
including jaguars, tapirs, eagles, quetzal birds, frogs,
monkeys, moles, macaws, and cadejos (a wolf-type dog). These
animals are often intertwined with the phenomenon of magic,
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spirits, or are used as important symbols in the stories.
For example, in The Time Before Dreams, a shaman tries to
discover the secret of how to get dreams for his people.
The shaman uses his magic to create the jaguar, which he
then gives to the giant moth spirit.

This satisfies the

moth spirit, but after the people get dreams, they can no
longer communicate with the animals.

This brings up another

characteristic concerning the historical frame of the myths.
In this story, "the time before dreams" was in the distant
past when people were more one with nature and the gods,
while "the time after dreams" refers to the time when people
were more separate with nature, as in the present.
Another feature that many stories share is the evidence
of supernatural beings.
and sorcerers.

There are witches, ogres, dwarfs,

For example, in The Old Lady Who Ate People,

a female witch dies after eating a male witch who is a stone
statue.

In The Creation of the Sun and the Moon, an evil

sorcerer tries to prevent the hero from succeeding in
kindling the flame for the new sun.

And in the story Why

Corn is Golden, dwarfs pour gold sun rays on the roots of
the corn plants which give them their golden color.
Finally, there are stories about healers and the
discovery of magic plants or medicines.

In the Puerto Rican

folk tale Atariba and Niguavona. the hero saves his sick
friend with a special fruit that he believes "must contain
the blood of the gods."

In The Invisible Hunters, the magic
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"Dar" vine provides invisibility so that the hunters can
hunt undetected.
Many of these same values and beliefs, reflecting
interactions between cultures, are evident in the newer folk
tales and some contemporary fiction.

For example, The

Rainbow Horse is basically the same story as the more
ancient ’’Bird Bride."

It contains a sorceress and recounts

the story of envious older brothers' shameful actions
towards the youngest.

Also, the horse is the magic element

in Rainbow, whereas in The Bird Bride it is a pebble that is
magic.

In the stories, Magic Dogs of the Volcanos and Hill

of Fire, the personification of the volcanos reflects the
spiritual magic and symbolic nature of the older myths.

In

the stories, The Creation of the Sun and the Moon, the stars
contain the spirits of departed humans, while in the
contemporary story, Nine Days to Christmas, the main
character's broken star pinata goes up to heaven to survive
as a real star.
In Family Pictures, the concept of a healer is still
apparent.

Combined with modern medicine, the old ways are

still respected using special tree branches and burning
incense.

While in the biography Diego, the famous Mexican

artist Diego Rivera was sent to a woman in the country who
hung medicinal herbs above his bed while he slept.
In Three Stalks of Corn, a grandmother shares with her
granddaughter the significance of corn to the Mexican
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people.

She tells her the story of the great flood, and how

an ancient tribe saved corn by taking it to a mountain top
until the waters receded.
The continuing belief in the element of the
supernatural having a natural place in the lives of
contemporary people is depicted in the story My Aunt
Otilia's Spirits.

In this contemporary Puerto Rican tale,

the young nephew of Aunt Otilia finds out about his aunt's
magical powers.
Finally, in the story Uncle Nacho's Hat, the author
shows that the personal value of cleverness is still strong
in contemporary, realistic fiction.

Uncle Nacho's young

niece respectfully helps him to cope with change.

Other

personal values still admired include strength, selfsacrifice, hard work, and again cleverness, as it is
depicted in The Most Beautiful Place in the World.

In this

story, a little boy who is very bright and teaches himself
to read wants to go to school.

Through his grandmother's

love and sacrifice, he does so.
In the non-fiction literature, books such as Maya
Designs or Designs from Pre-Colombian Mexico depict the rich
symbolic designs of these cultures that include birds,
plants, animals, and people.

The general customs of

everyday life are discussed in books such as The Mava. The
Inca. and Aztec Indians, and these same customs often are
depicted in folk tales, myths, and contemporary fiction.
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Books such as Take a Trip to Central America. Take a Trip to
Mexico. Honduras or Guatemala in Pictures allow one to study
the contemporary life and follow the indigenous peoples to
the present time.

For example, in the fiction story Mv Aunt

Otilia's Spirit, a reference is made in the back of the book
to the fact that a "dream book" is still referred to when a
present day person has a dream that he feels is significant.
This practice harkens to a practice followed by the ancient
Mayan.

CHAPTER V

OBJECTIVES OF THE STUDY

Whole language instruction would support a project like
this one on Hispanic literature and culture, and enable it
to unfold in an emergent and unpredictable way.

The

researcher was further supported by the use of the Reggio
Emilia method where there is a constant dialogue between the
teacher and the children in regards to their project.

the

guidelines for both methods overlap somewhat.
Reggio Emilia's objectives include:
1.

Establish and maintain reciprocity as a central

operating principle between adults and children.
2.

Start the project with a graphic and verbal

exploration.
3.

Base the development of the project on the

questions, comments, and interests of the children involved.
4.

Provide ample time for the children to come up

their own questions and their own solutions.
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5.

Bring the knowledge and experience of the children

back to other children in the school, and with other adults
(Edwards, et. al., 1993).
In Norton's schematic web (1991) for a unit on Chinese
literature, she includes some of the same beginning
elements.

She suggests formulating a motivating

introduction, including the use of music, maps, pictures,
writing, and student-suggested questions.
From this introduction she suggests involving the
students in such simulating activities as:
1.

Creative drama.

2.

Storytelling.

3.

Mobiles.

4.

Folk Festival.

5.

Create picture books of unillustrated folk tales.

6.

Design book jackets for unillustrated folk tales.

The following pages re-list the children's literature
for a thematic unit on Hispanic stories, with accompanying
literature extension activities.

Literature extensions are

meaningful activities that enable the child to look again at
the piece of literature read at story time, and develop a
project around the book.

It allows the student a closer re

examination and study of the text and illustrations.

The

project ideas offered by a teacher can be tailored to a
student's interests, as long as the student explains the
idea first to the teacher, and has it approved.

The
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extensions may include making a mural, making a chart,
designing a game board, researching information on another
book or writing and illustrating a variation of a story.
These book projects replace the drilling of skills out
of context, with creative, meaningful activities in which
the students can really get involved and enjoy.

The

projects typically involve meaningful skills including the
retelling of a story, matching illustrations with text,
recalling a sequence of events, and writing in complete
sentences (Routman, 1988).
The ability to communicate orally, and through reading
and writing, are clearly goals for these projects.

However,

because we are dealing with the whole child, the integrated
curriculum needs to address all developmental areas,
including social, emotional and physical, as well as
intellectual development (Weaver, 1990).

Therefore, the

value of using the arts and visual language as a means to
see how a child constructs thoughts and feelings is also
very important.

Using different mediums, such as paint,

clay, drawing, collage, dramatic play and music, to express
and communicate cognition, children reveal to their teachers
other ways in which they learn (Edwards, Gandini, Forman,
1993) .

No less important are the lessons in self-esteem,

sense of competence and positive feelings towards learning
that also are outcomes of these projects.
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I. A. Creation Myths
The Creation of the Sun and the Moon. B. Traven.

In

this story, shields were used to create the sun and the
moon.

Use a 10-inch cardboard, cake round, feathers,

metallic papers, and geometric or figurative forms and
design a shield.

The Hungry Woman Myths and Legends of the Aztecs, John
Bierhorst.

In this myth, a woman's body is broken in half

to form the earth and the sky.

Draw an outline of the

child. Have the child draw a line at the waist to signify a
division.

The top part will become the earth, forest,

flowers, trees, and lakes.

The bottom half will become the

sky.

Llama and The Great Flood. Ellen Alexander.

Study the

illustrations in this book showing musical instruments such
as pan pipes.

Play a recording of some hauntingly beautiful

Andean music.

Use cut sections of bamboo to make flutes.

Use a drill to make holes.

Paint with decorations.

Practice making sounds.

How We Came to the Fifth World. Harriet Rohmer.

First

the bad people on earth are changed into fish, then animals,
then birds, and then are eaten by jaguars.

Study the bright
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colored cut-out shapes to make a paneled mural of the stages
of this creation story.

I. B. Why Tales
Why the Wind God Wept. Eve Titus.

A round temple was

created for the wind god so when he blew it did not make a
sound.

Study the designs of other pyramids.

Using small

cardboard boxes, or wood blocks, design a model.

Study the

type of decorative motifs covering the outside of the
pyramids and incorporate these designs.

Why There is No Arguing in Heaven. Deborah Nourse
Lattimore.
cultures.

Discuss the invention of writing by different
Make a chart of what their writing was called.

This Mayan myth tells the story of how the Creator God
challenged the other gods to create a being who could
worship him.

Use the inside panel of either the front or

back of this book to allow children to create a game board
of their own design using the author's researched authentic
Mayan writing symbols to design it.

Pieces that move around

the board can be the gods, like Hunab Ku (the Creator God)
or Chac (the rain God).

Feathers Like a Rainbow. Flora Castano Ferreira.

A

Brazilian story (Amazon Indian) about how the other tropical
rain forest birds that were once dark-feathered stole colors
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from the hummingbird.

Study the hummingbird, macaw,

woodpecker, toucan, ibis, cock of the rock, and gray winged
trumpeter. Find one interesting fact about each bird. Use
bits of colored tissue to make colorful feathers.
bird.

Outline

Notice beak, feet, crown, and tail feathers.

They

are all different.

Why Corn is Golden. Vivien Blackmore.

This book of

Mexican plants can be the impetus for science/cooking
lessons.

One can make hot chocolate with the special wooden

tool after reading The Chocolate That Turned to Stone.
Sunflower seeds can be baked or a sunflower can be dissected
and parts labeled.

An Aloe plant, which has succulent plant

leaves and a medicinal value, can be studied.

The Cuckoo's Reward. Daisy Kouzel.

The student chooses

an animal with which he may be interested.

He then finds

one characteristic that is unigue about it; writes a "why"
tale explaining why that characteristic exists today; and
draws a picture of how the animal looked before and after
its transformation.

Moon Rope. Lois Ehlest.

This Peruvian story is an

adaptation of another. In the original, the metals gold and
silver had a divine origin.

It was said that gold was

sweat of the sun and silver the tears of the moon.

th e

What

other non-living things can the student think of that
ancient people might have thought of as divine?

What human

characteristics (i.e., sweat, tears) might they exhibit?
The student draws what he sees as his thoughts, possibly
collecting them in a book.

I. C.

Other Ancient Tales
The Old Lady Who Ate People. Francisco Hinojosa.

a scary story.

Write

Illustrate it using some stylized motifs

from Pre-Colombian art.

The Time Before Dreams.

Study the animals in this

story and write a report about their appearance, where they
live and any other unusual facts about them.

(Tree frog,

boa, bat, cayman, catfish, armadillo, anteater, monkey,
macaw, deer, peccary, owl, jaguar, tapir, moth,
hummingbird.)

Draw a picture of the animal to go with the

report.

The Flame of Peace. Deborah Nourse Lattimore.

Using

the illustrations in this story, create a mobile of the nine
evil lords of the night that tried to prevent the
protagonist from obtaining the flame of peace.

Rain Player. David Wisniewski.

In this story, the

protagonist uses his gifts given in a ceremony called a
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"hetzmek" to win the pok-a-tok game with Chac, god of rain.
During the hetzmek, three-month old girls or four-month old
boys are given nine items the child will use later in life.
Have the students write what nine items they would have
wanted to receive?

Then have the students draw the items

and write a sentence explaining what the items are and how
to use them in later life.

Atariba and Niguvona. Harriet Rohmer.
Atariba with the fruit of the caimoni tree.

Niguyona saves
Make a study

about another medicine that comes from a plant or tree.

The Monkey's Haircut. John Bierhorst.

This witty Mayan

story tells about a monkey who wants to learn about
everything people do.

Think of an animal.

Dictate or write

a story about something "human" that animal would like to
learn.

Illustrate the folk tale.

II. A.

Christianity

The Lady of Guadalupe. Tomie de Paola. Objective —
awareness of other religions.
patron saint of Mexico.

Our Lady of Guadalupe is the

Juan Diego, a poor Indian farmer,

explains his encounter with her. The signs that she gives
him, as proof of her revelation, are a bouquet of roses and
a cloth tilma woven from cactus fiber with the Lady's image
indelibly printed on it.

Talk about mysteries in other
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religions.

Research some of these and make a chart.

If

there are children of Hindu or Jewish faiths, etc., include
these.

Make paper tissue flowers to represent the roses of

the Lady, or something else to represent a mystery of
another religion that has been studied.

Pedro and the Padre.

Pedro was a lazy boy and always

told lies to explain why he had not done something he was
supposed to do.

Have the students think of something they

have avoided doing or that they don't like to do.

Have them

write a paragraph about what it is and then fabricate a
reason why they could not do it.

Then have them draw a

picture to go with their story.

II. B.

Greek/Rome Aesop's Fables/Trickster Tales

Mother Scorpion Country. Harriet Rohmer.
from Nicaragua.
story:

Classic tale

Study Nicaragua's animals present in this

scorpion, monkey, frogs, butterflies, snake, birds.

Make a mask of the animal.

Tell some of its main

characteristics.

Brother Anansi and the Cattle Ranch, James de Sauza.
Make a mobile using all of the different elements in this
trickster tale.

For example, include a present lottery

ticket, green and brown leaves, cattle, Brother Tiger and
Brother Anansi, and money.
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Doctor Coyote, retold by John Bierhorst.

These ancient

Mexican tales, influenced by copies of Aesop tales which
found their way into Mexico after the Spanish conquest, have
similar morals to them as Aesop's fables.
children, choose a story and act it out.

With several
Have a narrator

recite the moral of the story.

II. C.

Outside World —

Western/Capitalism Spanish

The Invisible Hunters. Harriet Rohmer.

This Nicaraguan

tale (Miskito Indian from 1600) tells of the impact of the
first European traders on traditional life.

Three brothers

forsake the rule of the sacred vine DAR (to always share
meat with their people, never sell it, never use guns) when
traders convince the brothers that the traders' way of life
is better.

Divide a chart paper into the old ways/new ways

of the traders and Indians.

Use paper cut-outs in the

collage style of the illustrator to show the old ways and
the new ways.

As^the students which aspects of the Indians'

and the traders' lives are better?

Magic Dogs of the Volcanos. Manlio Argueta.

In this

Salvadoran tale, the volcanos are drawn as a man and a
woman.

Many times in Latin American literature inanimate

objects are perceived to have human qualities.
some inanimate objects.

Think of

Choose one and draw it as a person.
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For example, a river, cloud, flower, or shell.

Add lots of

details, clothes, etc.

The Rainbow Colored Horse. Pura Belpre.

Use coffee

filters or paper towels and experiment with eye droppers of
food coloring on wet paper to make rainbows.
dry.

Allow paper to

When dry, cut out in any shape and use in a collage

which explains a part of the story of the Rainbow Horse.
Use rubbings of textures such as wood bark to layer onto the
collage as the illustrator has done in this story.

III. A. Non-fiction — Historical —

Everyday Life —

Architecture
The Maya A New True Book, Patricia McKissack.

Have the

students choose some aspects of Mayan culture that are of
interest to them.

For example, the game Popol Vuh is a

combination of soccer and basketball.
another book for more detail.

Research it in

The court was I-shaped.

Make

up rules and the number of players, and draw the court and
the type of ball, as these things are not known for sure.

The Ancient Maya. Barbara L. Beck.
gods of the ancient Maya.
what he looked like.

Study one of the

Research what he controlled and

Paint a clay pot with an image of a

god or paint a tall cardboard box with an image to represent
a stella (funeral marker).

Use the book Mava Design to see
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how the Mayans drew their gods.

For example, the god of

death has spots on its body and wears copper bells, and the
god of maize wears a maize headdress and jade beads.

The Aztecs. Frances F. Berdan.

Choose a topic such as

the clothing of noblewomen and/or warriors.

Research the

type of plants used to make cloth and the type of
decorations applied to tunics.

Use a white T-shirt or

pillowcase with arms and neck cut out and decorate them
using appropriate motifs with fabric paint or crayons.

Everyday Life of Aztecs. Warwick Bray.

Research the

types of wheeled toys made for children from clay and wood.
Design a toy of the student's own design.

Aztec Indians. Patricia McKissack.

Paint an Aztec

mural on a large piece of paper showing some aspect of Aztec
life.

For example, at an Aztec wedding the couple tied

their shirt tales together tying the knot.

Pyramid of the Sun and Pyramid of the Moon. Leonard
Everett Fisher.

Research the topic of Tenochtitlan, the

Aztec capital build in the middle of a lake.

Have the

students draw a map of what they think the temples looked
like, and what the small temples and palaces looked like

53
along the Avenue of the Dead.

Include the water plants,

trees, and boats in the canals.

Great Civilizations —
1532. Penny Bateman.

Aztecs and Incas A.D. 1300 -

Make a quipu, the Inca counting

system, using knotted strings.

Devise a system for counting

something: crayons, paper, etc., and explain it.

The Incas. Patricia McKissack.
architecture of the Incas.

Research the

They build roads, suspension

bridges, pontoon bridges, and carved rocks for walls with
such precision, that to this day the walls they built
without mortar, will not allow a knife to be slipped between
two blocks.

Use small blocks of styrofoam, and sand several

blocks to form a concave, convex pattern of bricks which
will make a wall.

Paint the bricks, but do not glue them.

Let others try to build a wall.

Pinatas and Paper Flowers. Lila Perl.

Study the

festival of carnival which means "good-bye to meat" in
Latin.

This festival, popular throughout the Christian

world is especially important in Latin America.
customs that are fun and interesting to try —

Several
include the

making of fancy masks; the eating of buttery pancakes; the
eating of crisp fried doughnuts or fritters; the tossing of
boiled colored eggs, blown out and refilled with colored
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water (also confetti throwing); and finally, the making of a
beautifully designed carpet from colored sawdust.

Designs From Pre-Colombian Mexico, Jorge Encisco.

This

book depicts circular designs of plants, animals, and people
found on ancient Mexican spindle weights.
white or black background,

Select either a

cut geometric shapes,

symmetrical designs, or any others on the opposite color of
the background and arrange the circular forms.

Glue down

all pieces.

The remainder of the titles in this section may be used
as references for other projects rather than as direct
inspiration for projects themselves.

These include:

Life in Ancient Mexico Coloring Book. John Green.
Incas, Aztecs, and Mayas. Bellerophon books.
Maya Designs. Wilson G. Turner.
South American Mythology, Harold Osborne.
The Mythology of North America. John Bierhorst.
The Mythology of South America. John Bierhorst.

III. C. Non-Fiction/Geographical
Guatamala in Pictures, James Nach.
Honduras in Pictures. Ken Weddle.
Take a Trip to Mexico. Keith Lye.
Take a Trip to Central America. Keith Lye.
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Have children choose a country in Central America, or
Puerto Rico, or Peru.
of the country.

Use a poster board.

Write the name

Draw the country's flag, make a map and

write the name of the capital.

Tell what main language is

spoken and describe the main products of the country.

Write

to embassies and get information and pictures for the
poster.

The students may also cut pictures from old

National Geographic or other magazines, and draw pictures of
native costumes, native foods, and types of housing.

IV. A. Contemporary Hispanic Literature (Fiction/prose)
Hill of Fire. Thomas P. Lewis.
honey on them from scratch.
illustrate.
paper mache.

Make tortillas with

Write out the recipe and

Or, study about volcanos.

Make a volcano from

Fill hole with baking soda.

Pour in some

vinegar and watch it erupt.

The Most Beautiful Place in the World. Ann Cameron.
Talk about where the children think is the most beautiful
place in the world.
beautiful and why.

Write a story about what makes it
Paint a picture of it, or make a travel

poster.

Uncle Nacho's Hat. Harriet Rohmer.

A Nicaraguan folk

tale performed by the Puppet Workshop of Nicaragua's
National Television.

Make a paper plate or paper mache hat.
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Paint it a color, punch holes inside and attach ribbon to
tie under the chin.

Cut out of colored paper with a tab so

that they stand up: tropical fruits, salamanders, monkeys,
palm trees, flowers, parrots, and insects.

Decorate hat.

Add cotton balls, and coffee beans.

Family Pictures. Carmen Lomas Garza.
memories of a social custom.

Discuss family

For example, preparing a

recipe handed down from grandparents, sharing an heirloom
dress for a special event wedding or Christening, retelling
a funny family story —
special times, etc.
many details.

listening to certain music at

Draw a picture of this memory; include

Write a short story explaining this same

memory.

My Aunt Otilia's Spirits. Richard Garcia.

Aunt

Otilia's visits were accompanied by strange supernatural
behavior.
night.

Imagine that a spirit is doing haunting things at

Draw a picture and write a story about the haunting

things that happen.

Act out the story using shadow images

against a screen.

Three Stalks of Corn. Leo Politi.

Angelica's

grandmother has a prize collection of corn husk dolls.
Design a doll of an animal, person, or supernatural
character.
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Mexicali Soup. Katheryn Hitte.

Try making Mama's

recipe.

Nine Days to Christmas —
Ets.

A Story of Mexico. Maria Hall

This is a story of a little Mexican girl's first

posada (Christmas party).

It is in effect an initiation

into her culture's way of celebrating Christmas.

Part of

the celebration includes the breaking of her first pinata.
Have children choose a pinata design that has some
significance for them, and make it.
after it is broken?

Will its spirit live on

How?

IV. B. Contemporary Hispanic Literature (Biography)
Diego.

Have the students pick a famous person that

they think is special and about whom they are interested.
Have them draw a picture of the person or what he or she is
famous for.

Write a short story about the person.

IV. C. Contemporary Hispanic Literature (Poetry)
Arroz Con Leche. Lulu Delacre.
rice pudding.

Follow the recipe for

Or, record the music and play the circle game

about a widow that marries again.

Tortillitas Para Mama, Margot Griego.
nursery rhyme.

Select a Spanish

Try to find one on the same topic from

another culture and compare them.

Talk about how they sound
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in the native language, compared to the translated language
(usually in the native language the rhyme and sing-song
quality of the language makes them appealing, which is
awkward in translation).

Target Audience for Use of Handbook

Children in elementary school from grades K-3 would be
the subjects of this handbook.

They could be from a private

or public school, inner-city, suburban, or rural
environment.

This age group was selected, because of the

researcher's experience teaching in the early elementary
years.

Also, there seems to be a dearth of information for

more serious exploration of particular cultures in the early
elementary years, outside of a Euro-centric perspective.

CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS

To be sure, multi-culturalism is an educational
buzzword.

From children's books such as We Are All Alike We

Are All Different, published by Scholastic Books and written
by a Pennsylvania kindergarten class, to multi-cultural
crayons, tempera paint, markers, and global family teacher
guides, the elementary community has jumped onto the
politically correct bandwagon.

Some of these materials may

be used superficially by teachers who without proper
training and understanding of the research on multi
culturalism, may introduce a week's unit on a culture and
then return to daily activities that reflect the dominant
Euro-American culture (Derman-Sparks, 1992).

Campbell and

Tolman's (1992) survey to determine the status of multi
cultural teacher education in the United States found that
the efforts to require courses on cultural diversity in the
departments of elementary education are having little
59

60
success.

Approximately 44 percent of elementary education

graduates have taken no specific multi-cultural education
class (Campbell and Tolman, 1992).
In a society where very soon 50 percent of the
population will be minorities (Ponce de Leon, 1992), this
seems to point to a major failing of the teacher education
programs in the United States.
The multi-cultural controversy continues to be
unresolved with radicals wanting to replace the traditional
with a new agenda and conservatives insisting on maintaining
the status quo (Rude, Hauptman, 1992).

A common ground must

be reached for the betterment of all people.

Rude and

Hauptman suggest teachers must first admit that all people
should be recognized for their worth; second, it is
necessary to accept that many people have contributed to
culture and civilization; third, the significant
contributions of all people should be incorporated into the
curriculum; and fourth, one must examine and adjust one's
value system by learning about and gaining appreciation for
diversity. These issues are very complex and the multi
cultural teacher guides available for teachers K-3 continue
to push simplistic arts and crafts or cooking activities
which do not reflect the thinking that the larger issues of
diversity require.
According to a study by (Seller, 1977) when people are
given the choice on how to define themselves, they most
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often answer in terms of ethnic background, which is forged
early in family settings, around the age of three or four.
Ethnic communities in the United States are groups of people
tied by common national origin, language, religion, and
perhaps common physical characteristics.
Children who do not have many opportunities for
feedback about their ideas through direct interaction with
people different from themselves often form caricatured
images of other groups (Derman-Sparks, Higa, Sparks, 1980).
In three- to five-year-olds, physical characteristics,
language, and dress are most salient, while in five- to
eight-year-olds, children are more aware of being part of a
group different from other groups.

At this stage, they

develop a sense of pride in their identity, and develop a
"moral sense."

If channeled properly, this can help them to

perceive the unfairness of racism, and to develop tools for
dealing with prejudice.
This handbook explores Hispanic children's literature
from its origins to the present.
society is its primary focus.

How this approach benefits

Research confirms the

effectiveness of using multi-cultural books in the classroom
to develop positive self-esteem among minority children,
while raising the overall awareness of the rest of the
class.

According to (Camarata, 1991) not only do multi

cultural titles help to acquaint children with the
background and traditions of their friends and classmates.

62
they also act as a sort of mirror for newly emigrated
children, something in which to find a little of their own
image.
Other research concurs that the influence of multi
cultural books and materials has positive effects on
children's attitudes and achievements (Campbell, Wirtenberg,
1980).

Milner (1981) agrees, and he also found that another

factor that contributed to the effectiveness of multi
cultural classroom materials was teacher enthusiasm.
It seems clear that the implications for more in-depth
teacher training on multi-cultural issues and the training
of more teachers of varied ethnic backgrounds would
contribute to the effectiveness of multi-cultural teaching.
The benefit to teachers of the dominant culture for a year's
teacher exchange in another country would also benefit the
perspective of teachers.
After careful consideration and study, this author
suggests there must be further research into this area.
Meanwhile, implementation of a multi-cultural curriculum
should be integrated into all teacher preparation programs,
regardless of what age student the graduate will teach.
With the rising number of "minority" groups becoming a
"majority" of the student population in many schools, it is
becoming critical that teachers be able to teach in a multi
ethnic environment.

It is the researcher's hope that this
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handbook serve as a tool for teachers during this time of
transition.
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